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CHAPTER ONE 
Introduction 
Overview 
     As I go into my second year of teaching, I am taking a serious look at how I support my 
students’ learning. I worked hard to make curriculum for my students, but, reflecting on my first 
year of teaching, I felt that I did not fully utilize the online aspect of my school’s program. I am 
extremely passionate about the unique design of the school I teach in and want to provide my 
students with a positive learning environment where they can be successful, whether that is 
online or in person. The purpose of this study is to identify the methods of online instruction that 
best facilitate student learning. 
Background of Researcher 
     I have just completed my first year of teaching and even in that short amount of time I have 
had some inner turmoil and sleepless nights about whether or not I am serving my students in the 
best way possible.  
     I fell in love with the idea of becoming a teacher because, in school, I felt underserved. My 
high school was known for high level academics, and it very much deserved that reputation. But 
as a student who struggled with anxiety, I spent most of my days finding a way to get out of 
school and avoid class altogether. As an adult, I am willing to take a hard look at myself and my 
high school to try to determine what exactly it was that I was running from. I still do not have the 
answer to that one, but I can identify the few things that were able to keep me in the classroom: 
good relationships with teachers, engaging activities and assignments, and knowing that I would 
be able to get help when I needed it.  
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     During my undergraduate career, I explored how to become a teacher and how I could make 
school engaging for my students. I remember in particular one project I undertook during my 
time as an undergraduate that explored alternative high school programs. I talked to teachers at 
these schools, observed the classes, and got to know some of the students. Throughout the 
project I kept seeing so much of myself in these students and realized how beneficial an 
alternative setting would have been to me during high school. As I was working on my teaching 
licensure, I was sure that I wanted to be a teacher at an alternative high school. I was so 
connected to the students in that type of program and the ideals behind the alternative education 
setting. I think that is what drew me to the school at which I currently teach. At the beginning of 
the year, my students come in and I know that some of them spent at least half an hour 
convincing themselves to come to school, or fighting with their parents about whether to go to 
school that day. Our school's unique programming and policies allow students to ease their 
anxiety and distress. When I watch them grow and realize that school does not need to be quite 
as stressful or the source of their anxiety, I see them open up and really start to enjoy their 
learning.  
     As a teacher now, I strive to make the things that kept me in school a part of my classroom, as 
I know the important role they can play in a student’s education. Relationship building has 
actually been the fun part of this journey for me. I have seen introverted students come out of 
their shell in my class simply because they know they are free to be themselves and are accepted 
in my classroom. I have the joy of having small classes so I am able to provide students with 
more one-on-one support than I ever dreamed possible. Creating engaging assignments and 
activities, though, is the element that has become the trickiest to implement, especially in the 
context of online learning.   
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Context of Research 
     My first year of teaching was not only challenging due to it being my first year, but I was also 
coming into a unique school. Cyber Village Academy (CVA) is a charter school located in the 
Highland Park area of Saint Paul, Minnesota and has quite a distinctive program. Not only does 
it offer a fully online program, the Program for Accelerated Studies Using Computer-Assisted 
Learning (PASCAL), but it also offers “an educational approach that, to our knowledge, remains 
unique in the United States: students spend 3 days in classes on campus and 2 days online each 
week, generally participating from home or our Study Center” (Cyber Village Academy 2015). 
This is called the Fusion program.  
     CVA has a wonderful slogan; “We love quirky kids”. The distinctive format of the school 
appeals to many students, but especially those that struggle with a traditional school setting. 
CVA has many students who struggle with anxiety, other emotional disorders, or learning 
disabilities that affect their ability to be in school five days a week. The staff at CVA prides 
themselves on their ability to accommodate and support students who cannot or do not want to fit 
into the traditional mold of public schools. The online learning component of this program works 
well for these students and provides them with a break from the stress of a classroom.  
     Students in the Fusion program make up about 70% of the students who attend CVA. Much 
of the focus of curriculum planning and instruction goes to these students, but technology and 
online learning make up 40% of their learning as well. I want to make sure that the students in 
my school, both Fusion and PASCAL, are getting the most out of their online instruction and this 
educational context has led me to my research question.  
Background of Research Question 
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      After my first year of teaching, I felt the same joy any teacher would feel about a job well 
done. I had survived that dreaded first year of teaching. I finally felt like I had a handle on the 
expectations and reality of teaching and went into the summer ready to revamp my entire 
curriculum. It felt like, during that first year, I was just trying my best to stay afloat. I was 
constantly rushing to finish lesson planning and activity preparation. I vowed that for my second 
year I would have such well thought out curriculum and learning experiences that my students 
would make leaps and bounds in their learning. As the last few days of the school year came to a 
close, I realized I have no idea how to make a curriculum like the one I described. So, I looked to 
the experts. I began reading most anything I can get my hands on about teaching Language Arts 
to middle school students. Kelly Gallagher became like a mentor to me through his writing. I 
devoured literature on the topic of teaching middle school Language Arts. What I found while 
reading, though, is that all the amazing things I was learning focused on the traditional in-class 
face-to-face learning environments. Although I began incorporating my new learning into my 
Fusion classes, I felt that my students’ online learning experience was sorely lacking refinement. 
Many times, online school days turned into reading days. Rather than having the students 
continuing their learning on online school days, I used it as homework time. Many times I had 
students read their novels and complete comprehension questions.  In a traditional school, 
students would be doing reading for class as homework and that is how I saw the Thursday and 
Friday online school days. After speaking to my school director and reflecting on my past school 
year, I realized I really needed to utilize this time better and develop curriculum for learning on 
these days for my students 
Research Question 
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     In this study I explored the existing research about online learning to develop a curriculum 
that is both engaging and effective in the online and blended learning classroom. In exploring the 
literature, I used the following question to guide my research: “What is the best method to 
facilitate student learning in the online environment?” The goal of this research is to be able to 
implement a research based curriculum that meets the needs of the students at Cyber Village 
Academy and its unique blended learning program.   
Summary 
     The preceding chapter explored the idea of incorporating online learning into the middle 
school language arts classroom and my journey to seeing the important role online learning can 
play for students who struggle in traditional public schools. There are a plethora of online 
learning programs out there and none of them seem to be doing things the same way. As an 
educator, I believe that no two students learn in the same way and that online learning can be a 
great benefit to students who are struggling in traditional education systems. However, online 
learning needs to be implemented in the most beneficial way and I want to discover how to do 
just that. Not only will this benefit my own curriculum design and help my students to learn 
effectively  while online, but it may be able to begin a dialogue in my school about the best way 
to support students’ online learning.  
     As there are so many programs and schools that focus on online learning, I was curious as to 
the methods that have been shown, through research, to be most effective. The next chapter will 
take an in-depth look at the current research available about online learning.   
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CHAPTER TWO 
Review of Literature 
Overview 
     In exploring the methods of online instruction that best facilitate student learning it is 
important to begin by exploring what exactly online learning consists of. This literature review 
begins with an overview and some history about the world of online learning and its growth 
through the years. In order to understand how to effectively teach in an online environment, one 
must first understand what an online learning environment looks like and how it works. Then the 
review explores the perceptions that students and instructors have about online learning. Many 
instructors have preconceived notions of what online learning is and how it works. With the way 
that technology has changed and grown, there are vast improvements to online learning that 
many may not be aware of. Students also have ideas about online learning and many see it as an 
“easy A” in a class or believe it won’t be as “good” of an education as the traditional classroom. 
These are concepts that will need to be changed as the curriculum is implemented. Students need 
to come to understand that there are high expectations of students even in an online environment 
and that an online classroom can be just as appealing and successful as a face-to-face classroom. 
Next, different methods of effective online learning are explored. Robert Gagne and his nine 
events of instruction are described as they have been proven to help create an online classroom 
environment that not only addresses the learning content, but increases student motivation and 
engagement. Lecture, demonstration, group discussions, questioning, and gamification are all 
techniques that are explored next. These are all research based methods of teaching in the online 
classroom that will be utilized in the development of the middle school language arts curriculum 
in this study. Finally, the literature review explores how an instructor can sufficiently engage and 
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motivate their students in the online classroom. A curriculum may be effective in teaching the 
content, but if the students are becoming bored or are not invested in the learning, the expected 
learning may not sufficiently take place.  
What is Online Learning? 
     As technology expands, many have seen the opportunities it presents for education. During 
the 2007-2008 school year more than one million students were enrolled in K-12 online classes 
(Canzian, 2010). Then during the 2009-2010 school year that number jumped to 1.8 million 
students enrolled in online courses (What is an Online Course?, 2012). This trend also applies to 
university level classes as well. Approximately 33.5% of all students in college will enroll in an 
online course and while higher education annual enrollment growth was at about 1.2% from 
2011 to 2012, the annual online enrollment growth for the same time period was about 6.1% 
(Hegeman, 2015). Students themselves are seeing the benefit of technology and the internet. 
Strom reports that “adolescents consider the internet to be their most important resource [and] 
the amount of time that adolescents spend online has increased continuously to the current 
average of 15 hours per week” (2009). Strom also reported that 86% of students and 83% of 
parents believe that the internet can improve study habits and schoolwork (2009). Online 
education is fast becoming a norm for many universities and students are asking for more 
technology incorporation in the classroom.  
     So, what exactly is online learning? Online courses “deliver a series of lessons to a web 
browser or mobile device, to be conveniently accessed anytime, anyplace” by the students (What 
is an Online Course?, 2012). Many schools implementing online learning will employ a content 
management system like Google Classroom, Desire 2 Learn (D2L), or Moodle. These systems 
are used to give students access to instructional material implemented by the instructor. Students 
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are able to access this material at any time, and from any device that has internet access. The 
material may be made available at certain times, as in a paced course, where all students are 
moving ahead at the same pace. Conversely, the material could all be put on the site at one time 
and the students are able to work through it all at their own pace. This is known as a self-paced 
course. Online courses are much more than a simple presentation of information. “Online 
courses require interaction, direction, and feedback” (What is an Online Course?, 2012). There is 
no specific template for a perfect online course and that is why there has been so much research 
on the subject of online learning in recent years. Many researchers are actually encouraging 
educators to explore how the internet can contribute to and modernize learning (Strom, 2009). 
Some educators still seem reluctant to incorporate online learning into their curriculum however.  
Attitudes towards Online Learning 
     In the past, online learning has had a poor reputation among students and teachers. Some 
students took courses online that they felt were too easy or that they didn’t learn anything new 
from. Some online courses were seen as confusing and teacher communication was lacking. 
Teachers struggle with perceptions of how students will act while taking the course. Many 
teachers believe that students only take the online course because it will be easier, or because it is 
easier to cheat in an online course (Kremer, 2011).  Both students and instructors may “fear 
change, lack needed technological expertise, be convinced that traditional methods are more 
effective, or simply prefer face-to-face instruction” (Andrade, 2015) even though, due to 
advances in technology and research, online learning has become a much better educational 
system in recent years.  
    Students who are currently in middle school have grown up surrounded by technology. They 
are able to use the internet and computers better than most adults. They are known for their 
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ability to use technology with ease and, when asked, would prefer to use new technology rather 
than learn with books and pen and paper. These inclinations towards technology could be 
extremely beneficial in shifting their attitudes about online learning (Edwards, 2013). 
     Many times instructors are concerned about the lack of communication and lower quality of 
communication as well as many other valid concerns in an online learning environment. 
However, these concerns are easily remedied through appropriate instructor training (Andrade, 
2015). 
     Students and teachers may not know it at the onset of an online class but they need to be 
problem-solvers and look at this new learning experience in a positive light. They need to work 
together to think outside of the box and employ flexibility and creativity when faced with these 
new opportunities and any difficulties that may arise in the online learning environment. While 
online learning continues to grow and change as a medium for delivering learning, students and 
teachers need to embrace the change and realize that online learning has come a long way, and 
has the potential to do amazing things (Podoll, 2015).  
Methods of Online Learning 
     Gagne’s nine events of instruction. Robert Gagne, an instructional psychologist and 
behaviorist, has contributed greatly to the field of learning and designing instruction. Through 
his research he has identified nine instructional events “that should satisfy or provide the 
necessary conditions for learning and serve as the basis for designing instruction and selecting 
appropriate media” (Culatta, 2015). Gagne believes that the any instructional lesson is not 
complete without these nine events and instructors should keep them in mind and attend to each 
event when planning instruction, especially in the online learning environment. The nine events 
consist of: gaining attention of the students, informing students of the objectives of the lesson, 
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stimulating recall of prior learning, presenting the content of the lesson, providing the student 
with learning guidance, eliciting performance or practice, providing feedback, assessing 
performance, and enhancing retention and transfer to the job or real life. Each step may be as 
short or as long as the instructor deems necessary. Many instructors overlook the first step, 
gaining attention, but this can be one of the most important of the nine steps. Students’ attention 
spans are shorter than they have ever been, and grabbing their attention will help them get 
excited about the content you are about to present. Some ideas for gaining student’s attention 
include: show a short video about the topic, ask a thought-provoking question, tell a story that 
the students can relate to about the subject matter, state a surprising fact about the topic to pique 
their interest, or combine sound effects and graphics to create an intro that catches their attention. 
Once you have the student’s attention you then want to inform them of the objectives for the 
lesson or the unit. Letting students know what the goal for the day helps them to gauge their own 
learning as well as helping the instructor stay focused on the objective. This can be as simple as 
stating the objective, or creating it into an essential question that you hope to have students 
answer. A fun and engaging way to present the objectives is to state them as a challenge or 
mission. The instructor could say “Your mission today is…” or “The challenge today is to…”. 
Once the instructor has introduced the objectives, they should assess what students already know 
on the topic or reinforce information the instructor knows they have learned about the topic. 
KWL charts are a great way to see what students already know on a topic, but the instructor can 
also ask open ended questions to assess previous knowledge or quiz them on what they learned 
previously. Having students associate what they are about to learn with information they have 
previously learned can help them to encode and retain the new information (Gagne's Nine 
Events, 2016). Finally, the instructor will present the new information. Many teachers skip one 
 
11 
 
or more of the previous three steps and jump right into this fourth step, but this build up to the 
new content will help students retain what they are learning in this presentation of content. Many 
of the sections that follow this will go into specific content presentation strategies for the online 
classroom. Some methods that will be explored are lecture, demonstrations, discussion, role-
playing, simulations, and gamification. In the fifth step, the instructor will help to guide the 
students in their learning. Many think of this as the part where gradual release of responsibility 
comes in. The idea behind gradual release of responsibility is that the learning starts with the 
instructor teaching and then demonstrating the skill. From there the students work with the 
teacher to practice the skill. Finally, the students would practice the skill on their own. Many also 
think of it as “I do, we do, you do”. This fifth step, providing learning guidance, would be the 
“we do” step in Gagne’s nine events. The instructor can provide scaffolding, hints, modeling, 
examples and non-examples, or other material to help guide the student in the use and learning of 
the skill. The next step is to elicit performance from the student or have them practice the skill on 
their own. This is where instructors would use formative assessment techniques to elicit 
performance from the students. Instructors can ask students to read or write about information 
they have learned, or answer deeper thinking questions. The goal here is for the student to 
demonstrate their learning. Once the student has provided the evidence of what they have learned 
so far, the instructor should provide feedback so that the learner can tell if they are moving in the 
correct direction, or if they need to go back and revisit the material to relearn it. All feedback 
should be specific and as close to immediate as it can be. This feedback can be confirmatory, 
letting the student know they are doing well, or corrective, letting the student know that some 
things may need to be relearned. This feedback should be more than just a simple grade, 
however, as this is not the point where formal scoring should take place. This type of feedback is 
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used to help the student assess their own learning as well as helping the instructor to see where 
students need help in the learning process. The next step, assessing performance, is the step 
where formal scoring should take place. There are many options for assessing performance, but 
instructors, again, want to elicit something from the students to assess. Instructors could use pre- 
and post-tests to assess for learning, but the assessment should resemble what they have already 
practiced. There should also be no guidance, hints, or feedback from the instructor during the 
assessment so that the instructor can fully evaluate the learning of the student. The last step is to 
enhance retention and transfer. Helping students to see the importance of the material in their 
everyday life is essential to retention of information and allows for students to see the 
importance of their learning. Instructors can give learners ways to practice their new learning out 
in the real world or can show students how the information they just learned can be built upon in 
future lessons or courses. This is the point at which the instructor should show the students the 
value of the information they are learning. All of these events should be a part of an excellent 
online learning environment and help student to retain what they are learning online so should be 
taken into serious consideration when designing an online course and selecting media to include 
(Culatta, 2015. Gagne's Nine Events, 2016. Kristinsdóttir, 2001. Lamotte, 2016.) 
     Lecturing online. A lecture style of content delivery is the presentation of information, facts, 
and/or principles from the instructor to the student. In recent years this style of content delivery 
has come under scrutiny as not being the most effective way of engaging students in learning. 
However, in the online environment, it is sometimes necessary, just like it is in the face to face 
classroom. In an online learning environment, the instructor must get creative with the way in 
which they lecture. Instructors can choose to present the lecture as a written text or an outline as 
well as a video or audio recording. They may also choose to combine these methods for a more 
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effective and engaging lecture experience. While in a traditional face to face lecture there is very 
little student participation, there can be participation within the online learning environment. 
Students, at the very least, need to click into the lecture to access it online. In a larger sense, 
instructors are able to incorporate much more interaction into lectures online than they may be 
able to do in person. During an asynchronous online learning lecture students have the liberty of 
being able to pause, stop, or rewind the video or audio, or they can go back and re-read a text 
lecture. This gives students more control over how much information they are taking in at one 
time and allows them the freedom to take more time with complicated concepts if needed. 
Instructors can also incorporate links to outside websites or online sources that support the 
material being learned so that the student can take a “side journey” while watching or reading 
through the lecture materials.  For the lecture technique to be most effective, the instructor needs 
to have a good understanding of the material they want to present. Brewer, DeJonge, and Stout 
recommend that the instructor effectively prepare ahead of time by doing some research to make 
sure they understand the concept and then they encourage instructors to create an outline for the 
lecture. They say, “There are no walk-in lectures in online learning” (2001). The outline will not 
only help guide the instructor while creating the lecture, but instructors should make the outline 
available to students so they can understand what they are about to learn and return back to it as 
checkpoint for their learning. Most students can only absorb a limited amount of information in 
one lesson or sitting so it is encouraged to stick to two to four main ideas in any single lecture. 
When dealing with more complicated ideas this may be limited to one or two and can be up to 
three or four with less complicated concepts. As Gagne recommended, it is a good idea to inform 
the students of the objectives of the lecture in the beginning. “Audiences listen better and retain 
more when they know what to watch for and what the purpose is” (Brewer, 2001). Repetition is 
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also an important tool for retention so instructors are encouraged to repeat the objectives and key 
points throughout the online lecture. Within the online learning environment, relationship 
building is much more difficult than it is in a face to face classroom. In order for instructors to 
help the students see their personality, the instructor can use conversational styles when 
lecturing. They are also encouraged to incorporate personal and relevant stories, anecdotes, or 
comments to help the students see the human side of the instructor. On the flip side, the 
instructor should know their audience and students well enough to avoid jargon and words that 
they are unfamiliar with as well as tailoring the lecture to the students’ level. When the instructor 
is lecturing they should include their level of enthusiasm for the material being covered. “If the 
presenter demonstrates a high level of enthusiasm, the audience will tap into this energy and be 
encouraged to listen” (Brewer, 2001). In audio and video recordings, this can be as easy as 
changing the inflection in the instructor's voice while speaking. In a text lecture this can be a bit 
more difficult. Brewer, DeJonge, and Stout recommend changing the print, font color, or 
including a cartoon or graphic (2001). Instructors are also encouraged to incorporate multiple 
formats into the lecture to keep the material engaging. During a text lecture it may be beneficial 
to include a video clip for the students to watch or an audio podcast for them to listen to that 
helps to relay the information. A lecture on its own is a great way to relay information to the 
students but can and should be taken a step further in order to engage students and assess 
learning. Once the lecture is completed the instructor may ask the students to interact with each 
other and the material or apply the material learned in some way. An instructor could conclude 
the lecture with a group discussion, questions, role-playing, case studies, or simulations, each of 
which is explored in greater detail below. (Brewer, 2001, p. 65-79) 
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     Demonstrations in an online environment. “Demonstration is a teaching method for 
visually presenting and explaining a sequential process or facts and concepts” (Brewer, 2001, 
p.83). This type of content delivery system allows students the opportunity to observe a process, 
task, or performance completed by the instructor. With new technology, the easiest way to do 
this is with video, but this can also be done through text with images, or audio. Demonstration 
can easily be done synchronously or asynchronously. Webcasting or online meetings are used in 
both the business world and the education world to instruct and demonstrate synchronously. As 
far as asynchronous methods of content delivery, there is an ever expanding pool of applications 
that can assist instructors. Applications like Screencastify allow the instructor to capture video of 
their computer screen and anything they do on the screen. This can be a great demonstration tool. 
Others, like science experiments, cannot be easily captured on a computer screen, but most 
computers come with a webcam that can record active demonstrations in the real world. Because 
students learn in a variety of ways, demonstration can appeal to those students who don’t learn 
well from lecture or other text based learning methods. In the online environment, these 
demonstrations are not able to be as hands on as they are in the traditional classroom, but if the 
student is provided with, or already has, the needed materials, demonstration can be a great way 
for the student to get the hands-on experience. A demonstration in the asynchronous online 
learning environment is usually recorded and can be recorded in many different attempts, but 
preparation is always crucial in education. Students should also have access to the full procedure 
so that they may follow along as the demonstration goes. Once the teacher has completed the 
demonstration, there should be an opportunity for the student to apply the knowledge they have 
just gained. This “allows the participant to practice what he or she has heard or seen during the 
presenter’s demonstration” (Brewer, 2001, p. 88). This would be the “you do” step of gradual 
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release of responsibility and should allow the student an opportunity to work on their own. A 
demonstration, much like the lecture, can be integrated into other methods of content delivery. 
Using a demonstration during a lecture can be an extremely effective way to instruct students but 
needs to be properly planned out, engaging, to the point, and cover all key steps. (Brewer, 2001, 
p.83-93) 
     Group discussions. A group discussion in the online classroom environment can be just as 
effective, engaging, and exciting as it is in the face-to-face classroom. A benefit of the online 
classroom discussion is that everyone can have a chance to speak without fear of being talked 
over or not called on. All students are able to see each other’s opinions and provide their own. In 
a face-to-face classroom, a discussion can be an intimidating place for a shy or anxious student, 
but in the online environment, much of the stress is gone and they are free to express themselves. 
A group discussion can serve many purposes. A discussion is an effective tool for helping 
students to verbalize their own opinions as well as to help them be aware of the differing and 
diverse opinions of others. It can also help students to see other sides and nuances of a topic or 
idea that they may not have otherwise thought of on their own. In the online environment 
especially, group discussion can provide students with a sense of community and connections to 
both students and the instructor (if the instructor chooses to participate) and can also provide 
cohesion and trust amongst the participants. When conducting the group discussion in the online 
classroom, the instructor should introduce a topic that all students are familiar with and should be 
accompanied by an objective so that students understand the goal of the discussion. The 
instructor poses questions to start the discussion, choosing questions that are open ended, engage 
controversy, and spark creative thought. Sparking discussion can also be done through prompts 
that elicit responses from students’ personal lives. Generally, the instructor is only active in the 
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beginning of the discussion and lets the students discuss amongst themselves but instructors can 
work within the discussion to make sure students are staying on track and being appropriate in 
their discussion. The instructor can also help to spur on a discussion that is not moving forward 
on its own. The instructor needs to be careful, though, so as not to control the discussion. This 
method is a great way for students to interact with each other and the information they are 
learning, but instructors need to remember that this is not a forum for content delivery. The 
information presented from the students is valuable but is usually opinion rather than fact. 
(Brewer, 2001, p. 107-120) 
     Questioning as an interaction method. Questioning is a varied method of online interaction. 
The questions can come from the instructor or from students but the idea is that the questions 
prompt students to think deeper on a given lesson or learning objective. The questions can focus 
on factual answers as well since this is the basis needed for the higher level questions. The 
deeper thinking questions, those on the higher end of Bloom’s taxonomy, can only be understood 
and answered by students who are able to answer basic knowledge questions (Forehand, 2005). 
Asking all of these questions can also provide the instructor with feedback as to how much the 
students understand. Questioning in the online classroom environment is very similar to that of a 
face-to-face classroom teaching strategy. Questions can be used to review previous learning, 
assess prior knowledge, promote understanding, or to help participants think deeply. The 
instructor should take the time to thoughtfully prepare questions that help students in whatever 
objective the instructor has set forth. This questioning should also spur the students to further 
research or questions of their own. (Brewer, 2001, p. 123-139) 
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     Gamification. Gamification, or game based 
learning, consists of learning done in a game play 
context where learners are presented with scenarios 
that they navigate while using or gaining new 
learning. In the 1980’s computer learning games 
like this were much more simplistic like Number 
Munchers (Figure 2) or Word Munchers (Figure 1). 
Word Munchers asked students to identify words that started with a certain letter, or had a 
certain pronunciation or spelling. Number Munchers was its sequel in which students were asked 
to do basic math to gain points and defeat levels. 
Due to the development of technology, online 
learning games have also developed and become 
much more sophisticated. Even though they have 
come a long way in their development, the 
principles of online learning games has stayed the 
same. Applying elements of gaming to the non-
gaming content can help to make learning more fun and engaging. “In other words, [gamification 
is] the use of game mechanics to encourage learners to explore and learn as they move toward an 
end goal” (Legault, n.d.). One element that can be incorporated into the online classroom is the 
use of narrative. Many games are popular because of their use of plot. They usually have a 
protagonist and antagonist that are at odds with each other. In the online classroom, the instructor 
can provide students with a scenario that includes characters and plot. The students could even 
become one of the characters in the scenario, and play out the scenario as the character. In 
Figure 1: Word Munchers (Higgins, 2013). 
Figure 2: Number Munchers (Higgins, 2013). 
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games, players have much of the control over the outcome of the plot, and they make choices 
that affect that outcome. This can also be incorporated into the online classroom through the use 
of student chosen avatars (an icon or figure that represents a person) or to give students control 
as to how they progress through the unit, lessons, or scenario. By giving them choice, and 
avoiding a linear path, students feel in control and engaged with their learning. This also gives 
students the opportunity to retry, revisit, or replay aspects of the course. This is much like in a 
game with “checkpoints”, or points at which the game saves and, even if the character dies, they 
can start back at the checkpoint rather than from the beginning of the game. This is called 
continuous play. Players can pick up where they left off and not have to start back at the 
beginning each time. So, even if a student does poorly on an assignment, quiz, or test they can go 
back and try again without going all the way back to the beginning of the course. Another aspect 
of gaming that can be incorporated into the online classroom is discovery. Games often 
encourage exploration and discovery and will have hidden objects for gamers to find. Instructors 
can include this by offering little bits of extra information to be found or extra points for 
completion of hidden tasks. It is important to note that you don’t want to have the hidden 
information be critical to the learning expected to take place and it should not be so hard to find 
that students spend too much time looking for it and not focusing on the larger learning. 
Interactivity is an essential aspect of classroom learning as well as gaming and can be 
incorporated into the online classroom through the demonstration, group discussion, case studies 
and questioning as mentioned above. Instructors should know that having students complete 
“clicks” is not considered interactivity. Instructors should aim to truly engage their students and 
craft interactions to think and make decisions. For example, the instructor could show the steps 
of a demonstration and then have the students put the steps in order on their own after the 
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demonstration. Feedback is another aspect of gaming that is also shown to be essential in 
learning. In games, the feedback can consist of “unlocking” levels or new features or gaining 
achievements. Badges, levels, and checkpoints can all be used in the online classroom as a way 
to provide feedback to the students about their progress and success. An example could be 
having levels that unlock when learners advance rather than modules or chapters. The final, and 
biggest, aspect is that of competition. Many games are based entirely on beating someone else in 
order to win. In a classroom a teacher could use a leader board to help motivate students but 
should be careful to not embarrass those with lower scores. An idea would be to display just the 
top three each week so that no one knows any of the other scores of the low-scoring students. 
As with all methods of online learning, game based learning must be well thought out and 
prepared ahead of time. (Legault, n.d.) 
Student Engagement in the Online Learning Environment 
     In the online learning environment, students can lose touch with the sense of community that 
comes with a face-to-face classroom experience. In a study done by Wendt and Rockinson-
Szapkiw they found that “students who participated in the face-to-face classroom had higher 
overall sense of community and learning community than students who participated in 
collaborative activities in the online environment” (2015). With this information in mind, 
instructors need to take extra care in attempting to engage their students in the learning as well as 
attempting to create a collaborative environment. Collaboration, any activity in which two or 
more people work together towards a common goal, has been shown to be an effective strategy 
in the traditional classroom so in the online classroom, this should be effective as well. There are 
many tools currently at the disposal of instructors to assist in collaborative activities. In addition 
to the group discussions discussed above, tools such as blogs, social media, email, and group 
chat rooms allow students to interact with their classmates as well as the wider world. Tools such 
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as these allow students to get to know each other better and, when used effectively, can improve 
the quality and engagement of online learning environments. “Researchers have found that 
student engagement increased when computers are used as a set of classroom tools and not as the 
primary tool, [...] when the computer was presented as a tool for exploration and 
experimentation” (Clark, 2005). In a blended online classroom, this type of computer and online 
usage can be done quite easily. Rather than having a computer program teach the students the 
content, students become more engaged and motivated when the information comes from the 
instructor and the computer is used as a supplement. In an entirely online learning environment, 
this can be more difficult, but can and should be done. If students are not invested and engaged 
in the method of instruction, learning may be slowed and more difficult for the students.  
Summary 
     In attempting to create an effective blended online classroom, an instructor needs to take into 
consideration the advances in technology that have provided educators with better and varied 
methods of online instruction and that have made the online classroom into an ideal environment 
for students who struggle in a traditional face-to-face classroom. Many people, instructors and 
students included, have negative opinions about online education, but with preparation and 
thoughtful implementation, an instructor can create an environment that is conducive to learning 
as well as exciting for the students. The previous chapter explored the research available on 
online learning and its successful implementation. Many methods of instruction were researched 
and will be used in the development and implementation of the blended middle school language 
arts curriculum created for this study. Using these methods and the research explored on 
engagement, the curriculum should be able to effectively engage and motivate students to help 
spur their learning as well as effectively meet the standards set forth by the state of Minnesota.  
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     In the next chapter, the methods used to develop this curriculum will be explained including 
the research paradigm that will be used in curriculum creation, the setting in which the 
curriculum will be implemented, and the students who will be learning from and interacting with 
the curriculum.  
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CHAPTER THREE 
Methods 
Overview 
     In order to create an online curriculum that best facilitates student learning, it is important to 
consider how that curriculum is created, the setting and students the curriculum is created for, 
and the current methods being discussed in the language arts community. Understanding by 
Design or Backwards Design is the method of curriculum development that is gaining popularity 
in the educational realm and focuses on the objectives and outcomes of lessons and units rather 
than the specific learning tasks. Kelly Gallagher, a dominant researcher in the language arts field, 
has suggested many shifts in the way language arts is taught and is part of the foundation of the 
curriculum being developed in this study.  
Research Paradigm 
     As the question that I am attempting to answer is so broad, I chose to take the research 
already available on online learning and 
attempt to apply it to my curriculum and 
my current classroom. I plan to use my 
previous knowledge about the 
Understanding by Design curriculum 
model to help guide my lesson 
development. Understanding by Design 
focuses on a backward design model, 
which means that rather than focusing on 
the task or learning experience we want Figure 3: UbD: Stages of Backwards Design (McTighe, 2004, p.12). 
 
24 
 
students to complete, instructors focus on the desired results and essential questions to help guide 
the learning experiences. The backwards design model is made up of three stages: identifying 
desired results, determining acceptable evidence, and planning learning experiences and 
instruction.  
     To begin, the instructor needs to think about what they want the students to know, understand, 
or be able to do. There are four categories to focus on in this stage. The first category is 
established goals. This category asks the instructor to think about the standards of their 
state/district/school and/or the learner objectives of their state/district/school and select one or 
multiple goals that the lesson or unit will address. The second category is enduring 
understandings and asks the instructor to write a full sentence stating “what we want students to 
come to understand about the big ideas” (McTighe, 2004, p. 60). Category three is the essential 
questions. Instructors should create open ended questions that are specifically designed to guide 
the student’s inquiry and focus, and instruction should help them to uncover the big ideas of the 
content. The final category is knowledge and skills. These are the most targeted objectives that 
we want students to know and be able to do. Many districts have acronyms that address these 
knowledge and skills like SWBAT (Students will be able to), WALT (We are learning to), or 
WILF (What I’m looking for), but all are addressing the same aspect of the backwards design 
framework. See Appendix A for a template that helps to guide the backwards design process and 
includes the four categories of identifying desired results.  
     In stage two, when determining acceptable evidence, the instructor is looking to identify 
acceptable assessment evidence for determining if the students have achieved the desired results. 
Instructors need to think about performance tasks and rubrics, other evidence, and self 
assessments that can provide them with a broad view of student understanding. There should not 
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be one single assessment to determine student understanding. The instructor should be sure that 
the type or format of the assessment matches the desired results. For example, “if the goal is for 
students to learn basic facts and skills, [then] paper-and-pencil tests and quizzes generally 
provide adequate [...] measures. However, when the goal is deep understanding, we rely on more 
complex performances to 
determine whether our 
goal has been reached” 
(McTighe, 2004, pg. 141). 
In Appendix B there are 
samples of performance 
tasks based on the six 
facets of understanding. 
The six facets of 
understanding include 
explain, interpret, apply, 
perspective, empathy, and 
self-knowledge. 
Instructors are encouraged to use the GRASPS form for constructing a performance task. 
GRASPS stands for goal, role, audience, situation, product performance and purpose, and 
standards and criteria for success. In Appendix C there is a worksheet to help instructors to 
construct a performance task using the GRASPS method. The template in Appendix A also has a 
section to help instructors in planning the evidence they will gather.      In stage three, the 
learning plan stage, the instructor considers the specific strategies and experiences needed to 
Figure 4: WHERETO: Considerations for the Learning Plan (McTighe, 2004, p.214). 
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achieve the desired goals and results. In stage three the acronym WHERETO can help instructors 
identify key elements to consider when designing the learning plan. WHERETO stands for 
WHERE are the students going, HOOK the students, opportunities to EXPLORE and 
EXPERIENCE, opportunities to RETHINK, REVISE and REFINE, opportunities to 
EVALUATE, TAILOR the lesson to students, and ORGANIZE to maximize effectiveness.  
Setting 
     Cyber Village Academy (CVA) is a charter school located in the Highland Park area of Saint 
Paul, Minnesota. The school building itself is owned and shared with the Talmud Torah School 
of St. Paul. This means that CVA only occupies a portion of the building. CVA’s high school 
takes up the classrooms in the basement, the middle school is based on the second floor, and the 
combined elementary classes occupy a few rooms on the first floor. In recent years the school 
has been expanding greatly and has been working with Talmud Torah to have access to more 
classrooms within the building. At the end of the 2015-2016 school year CVA had an enrollment 
of 262 students in both the in-class and fully online programs. This is a 65.8% increase from the 
2013-2014 school year and the 2016-2017 school year is expected to have about 280 students in 
both programs. As the student body grows, so does the staff population. During the 2015-2016 
school year there were 36 staff members and for the 2016-2017 school year there will be 
approximately 41 staff members. The school is growing at a fast pace but is still small compared 
to many public schools. Each in-class grade is capped at 25 students to keep class sizes at a 
reasonable capacity. This means that teachers are generally teaching multiple grades during the 
day and all teach multiple classes. In the middle school, each teacher teaches a 45-minute class to 
fifth, sixth, seventh, and eighth grade. In the high school, the classes are not necessarily based on 
grade, but each teacher does teach multiple different classes throughout the day. In addition to 
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each of these classes, teachers are also responsible for online courses as well. More on the two 
different programs is discussed below.  
     CVA prides itself on being academically rigorous while still providing students with a 
comfortable and nurturing learning environment. The small school environment is ideal for 
students who do not fit the traditional school mold and has a well deserved motto: ‘We love 
quirky kids!” Many of the students who come to CVA have struggled in a traditional school 
setting for one reason or another. Some come to CVA for its flexibility, others for its great 
special education department, and still others who are just looking for something different. 
Students at CVA feel that they get the attention they need from staff members as well as a calm 
and respectful environment in which to learn. The staff at CVA prides themselves on their ability 
to accommodate and support students who cannot or do not want to fit into the traditional mold 
of schooling. 
     Cyber Village Academy offers students 2 unique programs: the Fusion program and the 
PASCAL program. 
     Fusion Program. The Fusion program at Cyber Village Academy, for grades kindergarten 
through twelve, is unique to this school and “to our knowledge, remains unique in the United 
States” (Cyber Village Academy, 2015). In the Fusion program, students come to school on 
Monday, Tuesday, and Wednesday and are in the classroom, much like in a traditional school. 
On Thursdays and Fridays, students complete work online either from home or from the on-site 
study center. The work students do online is equivalent to the work they would be doing in the 
classroom but can be done at their own pace at home. Students are learning valuable technology 
skills as well as organization, time management, and self motivation. Staff are on campus on 
Thursdays and Fridays and are available to students for support in their classes. Staff are also 
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able to have meetings on Thursdays and Fridays which can help reduce the stress that early 
morning or late afternoon meetings can cause. “The Fusion program appeals to students and 
families who want the flexibility of an online program, the group interaction of an on-campus 
learning environment, and the personal attention that a small school can offer” (Cyber Village 
Academy, 2015).  
     PASCAL Program. The Program for Accelerated Studies Using Computer Assisted 
Learning (PASCAL) is a fully online program offered by Cyber Village Academy for students in 
grades six through twelve. Each online PASCAL course is led by the same teachers that are 
teaching the Fusion program so students and parents know that they are still getting the same 
high quality education that is offered in the Fusion program. Students have the flexibility of 
being able to go at their own pace (while still meeting attendance requirements) and being able to 
work when and where they choose. These students are always invited and involved in large 
school activities such as field trips and field days and are encouraged to come into study center 
on Thursdays or Fridays or communicate with teachers as much as possible. Students in this 
program make up about 30% of the student population and are just as much a part of the CVA 
community as the Fusion students. 
     Technology based learning makes up about 40% of how the Fusion students learn and 100% 
of how the PASCAL students learn. Because online learning is such a large part of the school 
and the learning experience for these students, this curriculum focus is important in making sure 
students are getting the most effective and engaging education possible.  
Participants 
     The participants in this study will be the eighth grade students in the Fusion and PASCAL 
programs at Cyber Village Academy. Fusion students come to school on Mondays, Tuesdays, 
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and Wednesdays and complete coursework online on Thursdays and Fridays. PASCAL 
participants are online 100% of the time and occasionally come to the CVA campus for 
additional support on Thursdays and Fridays. All of these students have been to previous schools 
in the past, for elementary school at least, and have chosen to come to CVA using their open 
enrollment option in Minnesota. All students are residents of the state of Minnesota, but are not 
necessarily all from the St. Paul area. There are twenty-two students in the 2016-2017 eighth 
grade Fusion Program and ten in the 2016-2017 eighth grade PASCAL program. 60% of the 
students in the PASCAL program have individualized education plans (IEP’s) which means they 
are receiving special education services. 41% of the Fusion students have IEP’s and receive 
special education services. In the Fusion program, 41% of students identify as a non-Caucasian 
nationality and 40% of the PASCAL students identify as a non-Caucasian nationality. All of 
these factors are important to consider when creating any curriculum or classroom environment 
and have an impact on the curriculum made here as well.  
Methods 
     In education currently, “a focus on [No Child Left Behind] requirements has shifted to the 
[Common Core State Standards] (or other standards). [...] Whole-class, blanket instruction is 
shifting to differentiated instruction. Professional development is shifting from traditional 
workshops to virtual learning and to social media. Traditional books are being replaced by e-
readers” (Gallagher, 2015, p. 189-190). Shift is happening in the educational sphere and online 
learning is becoming more predominant as well. In the language arts realm, Kelly Gallagher has 
been a standout, producing books, conferences, and videos that help guide language arts 
instruction. He believes in the best interest of students and that instructors need to focus on the 
larger elements of reading, writing, speaking, and listening rather than on the specific standards. 
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In his most recent book, he proposes that by focusing on these larger elements instructors will be 
addressing the standards without “teaching to the test” or sacrificing the quality of their 
instruction. He also suggests that students are currently reading literature that is too difficult. 
Teachers encourage whole class novels that are challenging, but don’t give a lot of time for 
students to read books that are less difficult. Because of this, when students do have time to read 
anything they choose (like sustained silent reading or free reading time) they tend to choose 
books that are far too simplistic and easy. Gallagher posits that while we should be challenging 
our students to read harder material, we need to 
encourage them to choose novels that are at their level. 
In an endeavor to both focus on the large scale aspects 
of language arts and provide students with an 
opportunity to self-select grade level texts Gallagher 
suggests following the 20/80 approach. The idea is that 
students are working with whole-class core-works for 
20% of the year and the other 80% is made up of 
extended reading, club reading, and independent 
reading. Extended reading consists of books and readings that are related to the core work read in 
class. Usually the extension novel is chosen from a list provided by the teacher, but as they get 
better identifying what kinds of novels extend their learning, they may be able to select from a 
larger context like a school library. This can be done in small groups or the novels can be chosen 
individually by students. Club reading is much like literature circles but the students select what 
they will read. Gallagher says, “The goal [...] behind the shift to the 20/80 Approach is to give 
[...] students a lot more experience reading in the zone found between ‘too easy’ and ‘too hard’” 
Figure 5: The 20/80 Approach 
(Gallagher, 2015, p. 194). 
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(Gallagher, 2015, p. 200). Below is a table showing how the 20/80 approach would work if it 
were to be implemented in a perfect world known as “Nirvana High School”. This 20/80 
approach is a major part of the curriculum being developed for this study and underpins how the 
novels are spaced, assigned, and selected.  
Suggested Timetable for a Student’s Reading Year at Nirvana High School 
Week 1 Set up reading expectations/Why should you read?/Start looking at good 
books 
Weeks 2-4 Read independent book #1 
Weeks 5-7 Read independent book #2 
Weeks 8-11 Read core work #1: 1984 
Weeks 12-14 Read extended reading book 
Weeks 15-17 Read book club selection #1 
Weeks 18-20 Read book club selection #2 
Weeks 21-23 Read independent book #3 
Weeks 24-27 Read book club selection #3 
Weeks 28-32 Read independent book #4 
Weeks 33-35 Read core work #2: Hamlet 
Weeks 36-38 Read book club selection #4 
Weeks 39-40 Write reading reflections/Create a reading portfolio 
 
Summary 
     In this chapter the Understanding by Design curriculum development method was reviewed 
as it is the method that will be used to develop the curriculum for this study. This chapter also 
provided an overview of Cyber Village Academy and its students to gain a better perspective of 
the way in which this curriculum will be implemented. Finally, new shifts in the field of 
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language arts were reviewed as they will also be used in the creation and implementation of the 
curriculum for this study.  
     In the next chapter a sample unit from the eighth grade curriculum is reviewed. This 
curriculum has been created utilizing the methods laid out in this chapter as well as the online 
teaching techniques and concepts laid out in the literature review (chapter two).  
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CHAPTER FOUR 
Curriculum 
Overview 
     Utilizing the online learning techniques researched in the literature review and the 
Understanding by Design model of curriculum development, I have created a curriculum 
centered on the novel To Kill a Mockingbird that attempts to facilitate online learning in the best 
way possible. This novel is used in most middle and/or high schools around the United States of 
America and is read by thousands of students a year. I teach this novel with my eighth grade 
class and, in the past, have used comprehension questions and worksheets to accompany the 
novel. As I have learned throughout my research and conversations with other language arts 
teachers, this is not a satisfactory way to help students learn language arts skills or standards. 
Many times, students come away with a basic understanding of the novel, rather than a deeper 
understanding of the symbols, characters, and resonating themes of the novel, all of which can 
still be applied to life today. My hope for my students is that they will come away from this 
novel not only understanding that the issues of growing up, prejudice, and racism are still 
relevant today, but so is the novel itself. If this novel is still beneficial to our modern day society, 
fifty seven years after it was written, then there may be other books from the past that are 
worthwhile as well. Too many times students see an older novel and assume that it will be boring 
or not relevant to them because it was not written recently and I want to break down this wall for 
them and help them to understand why classic novels are considered classic. These concepts are 
can be seen in my desired results for the curriculum, which, in turn, dictates the direction the rest 
of the curriculum will take.   
Curriculum creation 
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       In creating this curriculum, I incorporated many of the techniques described in the literature 
review (chapter two). The idea that I made sure was in the forefront of my mind, however, was 
not a specific technique, but a concept described in the literature review. Students may come to 
CVA with an idea that online days are like days off from school, so I needed to make sure that 
these days were not solely focused on reading and response like they have been in the past. 
Rather, I needed to help the students feel like they were getting the same amount of new learning 
and practice of concepts that they would have received had they been in a classroom. As I said in 
my introduction, this was a struggle for me throughout my first year of teaching, so it was always 
at the front of my mind in creating this new curriculum. After thinking about making the online 
days more like in-class days, the question was “how?” The techniques in the literature review 
then became my focus. I began with Gagne’s nine events of instruction. In my online lessons, 
Figure 6: Sample online assignment page 
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grabbing students’ attention needed to happen quickly so I have been using pictures to assist in 
this area. As you can see in figure six, the image is quite prominent and, my hope is that students 
are intrigued by the image enough to continue reading the assignment requirements, but to also 
get excited about the assignment. The other aspects of Gagne’s nine events of instruction also 
play a large role in the assignment page as well. I make sure that the learning objectives are up 
front and in student friendly language so they know what their goal is. In presenting new 
information to the students, I incorporated many of the techniques discussed in the literature 
review. I know that lecture is a necessary part of teaching new information to students and that 
many students, and instructors, find lecture tedious and boring. However, I quite enjoyed making 
videos for the lecture parts of instruction and I think that that enthusiasm helps students get 
excited about the content as well. Demonstrations were also easily done in a video format and 
provided the students with a step by step approach to completing the learning task. 
Asynchronous discussions are used throughout the unit to help students learn from one another, 
specifically about the text the unit focuses on. Gamification was a tricky element to implement in 
my online classroom. As I do not have the skills or tools to create a game like Word Munchers, I 
chose to incorporate board game elements into the learning of grammar concepts. While there is 
still a linear process to the gaining of the skills, students are able to earn points, move along the 
board, and move at their own pace through the content. My plan is to have the grade levels 
compete to see who can win the most points each quarter through this grammar game. I have also 
incorporated blogging as a way for students to get to know and collaborate with one another. 
This unit is usually the last one I teach in the school year, so students will already be utilizing the 
blogging platform for other units and will have already become comfortable with the technology 
and, hopefully, with each other through this learning technique. Combining all of the techniques 
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presented in the literature review and the curriculum development method laid out in chapter 
three, I have created the following unit utilizing Harper Lee’s To Kill a Mockingbird. 
 Fusion Unit Overview       
Stage 1 - Identifying Desired Results 
Established Goals:  
8.4.2.2 Determine a theme or central idea of a text, including those by and about Minnesota 
American Indians, and analyze its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide an objective summary of the text” 
(Minnesota Department of Education, 2010, p. 50)  
 
8.7.2.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content.  
a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories, include formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful on aiding comprehension. 
b. Develop the topic with relevant, well chosen facts, definitions, concrete details, quotations, or 
other information and examples.  
c. Use appropriate and varied transitions to create cohesion and clarify the relationships among 
ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from and supports the information or 
explanation presented. (Minnesota Department of Education, 2010, p. 59-60) 
 
8.11.2.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.  
b. Use an ellipsis to indicate an omission. (Minnesota Department of Education, 2010, p. 73) 
Enduring Understandings:  
Students will understand that… 
● Classic novels are classics because their themes are still relevant to today’s society 
● Everyone has both good and evil inside of them  
The people we surround ourselves with and the places we choose to frequent affect our beliefs 
and values 
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Essential Questions:  
● What is a theme and how to we find the theme in literature? 
● Why should we read classic novels? 
● Why are English conventions important in our writing? 
● How are people affected by their relationships with others? 
● How do the places we live and the people we surround ourselves with affect our beliefs 
and values? 
● How can prejudice lead to injustice? 
● How can people be blind to their own prejudice and bias? 
● How can good and evil exist in the same person? 
 
Knowledge and Skills: 
Students will know… 
● The plot and characters in To Kill a 
Mockingbird 
● What a Theme is 
● What Prejudice and Bias are 
Students will be able to… 
● Identify a theme in a novel 
● Apply the writing process to produce a 
draft of an informative essay 
● Correctly use commas, dashes, and 
ellipses  
● Assess their own prejudice and bias as 
well as the prejudice and bias in our 
modern world 
 
     Stage 2 - Determine Acceptable Evidence 
 
Formative Assessments 
Exit Tickets Exit tickets are written student responses to questions posed at the end of a 
class or learning activity or at the end of a day. (Lambert, 2012) 
One Minute 
Essay 
A one-minute essay question (or one-minute question) is a focused 
question with a specific goal that can, in fact, be answered within a minute 
or two. (Lambert, 2012) 
Observations Walk around the classroom and observe students as they work to check for 
learning. (Lambert, 2012) 
Self Assessment A process in which students collect information about their own learning, 
analyze what it reveals about their progress toward the intended learning 
goals and plan the next steps in their learning. (Lambert, 2012) 
Close Reads Students will read and annotate a section of the novel and attempt to 
identify the theme that is apparent in that section of the novel  
Think-Pair-Share Teacher gives direction to students. Students formulate individual response, 
and then turn to a partner to share their answers. Teacher calls on several 
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random pairs to share their answers with the class. (Lambert, 2012) 
KWL Students respond as whole group, small group, or individually to a topic as 
to “What they already Know, what they want to learn, what they have 
learned”. PLUS (+) asks students to organize their new learning using a 
concept map or graphic organizer that reflects the key information. Then, 
each student writes a summary paragraph about what they have learned. 
(Lambert, 2012) 
Anticipation 
Guide 
Students will fill in their opinions about various topics or statements and 
will revisit these same topics or statements at the end of the unit to see if 
their opinions have changed over the course of the unit 
 
 
Summative Assessments 
Grammar Game Board  Students will practice and review grammar 
topics as they move about the game board 
preparing for the final grammar exam 
(Appendix D) 
Quizzes Quizzes assess students for factual 
information, concepts and discrete skill. There 
is usually a single best answer.  
Reading Response Journal Blog Posts Students will identify sections of the novel 
that jump out at them as they read and 
respond to the novel. (Appendix E) 
Theme Analysis Essay Students will write a formal informative essay 
responding to the questions “Why is To Kill a 
Mockingbird still important to read today, 57 
years after it was written? What can we still 
learn from this book?” (Appendix F) 
 
     Stage 3 - Learning Experiences and Instruction 
Unit at a Glance 
Week 1: Day 1 
Monday 
April 9 
Due Today: 
Activities: A Day in the Life of the Working Poor: Students will work 
with a partner to make a shopping list and menu for a family of 4 living 
during the Great Depression for 1 day. After the activity, we will have a 
discussion as a class about the difficulties they encountered and what 
tough choices they had to make. (Modified from lesson by Laura 
Randazzo) 
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Assessments: Formative: Teacher Observation/Class Discussion 
Homework Tonight: Write up a reflection of the experience. How would 
you feel living in the Great Depression? 
Day 2 
Tuesday 
April 10 
Due Today: A day in the life of the working poor reflection 
Activities: We will be watching videos about the author, and the setting of 
the novel to gain a better understanding of the time and place in which the 
characters lived. Students will be completing a video response sheet as 
they watch the videos. (Appendix G) 
Harper Lee: https://www.biography.com/people/harper-lee-9377021 
Great Depression: http://www.history.com/topics/great-depression 
Great Depression Rap: https://www.youtube.com/watch?v=fFu7us6bNSQ 
Jim Crow Laws: https://www.facinghistory.org/resource-
library/video/understanding-jim-crow-setting-setting 
We will hand out novels and go over the essential questions for the unit 
Assessments: Formative: Video response sheet  
Homework Tonight: Complete Video Response sheet if not finished in 
class  
Day 3 
Wednesday 
April 11 
Due Today: Video Response Sheet 
Activities: Introduce Grammar Board Game (Appendix D) 
Introduce Final Informative Essay (Appendix F) 
Then we will begin reading Chapter 1 as a class. After a short time of 
reading, we will have a class discussion recapping what we have learned 
so far so that I may check for student understanding.   
Assessments: Formative: Teacher observation/Discussion 
Homework Tonight: Begin reading 
Day4/5 
Thursday/Friday 
April 12/13 
Due Today: None 
Activities: Read Chapters 1-4 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
http://eeggers.edublogs.org/ 
Begin Grammar Board Game and complete at your own pace  
Assessments: Reading Response Journal Blog 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 2: Day 6 
Monday 
April 16 
Due Today: Reading of Chapters 1-4 
Activities: Class fishbowl discussion of Chapters 1-4 (Fishbowl 
Discussion Guidelines included in Appendix H) 
Assessments: Teacher Observation of discussion 
Homework Tonight: Read Chapter 5 
Day 7 
Tuesday 
April 17 
Due Today: Chapter 5 Reading 
Activities: Chapter 5 One-Question Quizzer (One Question Quizzers 
included in Appendix I) 
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Watch The Sneetches by Dr Seuss 
https://www.youtube.com/watch?v=PdLPe7XjdKc 
Students will complete the Response Sheet (Assignment modified from 
The Reading and Writing Haven) before, during, and after viewing 
(Appendix J) 
Assessments: Video Response Sheet 
Homework Tonight: Chapter 5 One-Question Quizzer 
Finish Response Sheet if not done in class 
Read Chapter 6 
Day 8 
Wednesday 
April 18 
Due Today: Response Sheet 
Chapter 6 Reading 
Activities: Chapter 6 One-Question Quizzer 
In class we will watch a video on how to identify theme:  
https://drive.google.com/file/d/0B1hS7-
eo1oT1LUQybHpYZUVrNHM/view?usp=sharing 
After watching the video, students will practice this skill with children’s 
books. Each student will pick a random children’s picture book, read 
through it, and try to identify a theme. Once they are done, we will do a 
whip share, where each student will share the theme they found. I will be 
helping those whose theme does not seem to be an actual theme so that by 
the end, we will have heard at least 20 themes as examples.  
Assessments: Chapter 6 One-Question Quizzer 
Teacher observation of Whip Share of theme 
Homework Tonight: None 
Day 9/10 
Thursday/Friday 
April 19/20 
Due Today: None 
Activities: Read Chapters 5-9 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
Assessments: Reading Response Journal 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 3: Day 11 
Monday 
April 23 
Due Today: Reading of Chapters 5-9 
Activities: Class fishbowl discussion of Chapters 5-9 
Assessments: Teacher Observation of discussion 
Homework Tonight: Read Chapter 10 
Day 12 
Tuesday 
April 24 
Due Today: Chapter 10 Reading 
Activities: Chapter 10 One-Question Quizzer 
We will begin class by going over how to identify a theme again. Then we 
will talk about how to annotate and note their thoughts as they read. As a 
model, we will annotate a passage from Chapter 2 as a class and then 
decide on a theme for that passage.  
Students will then do this work on their own with a passage from Chapter 
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9  
Assessments: Chapter 10 One-Question Quizzer 
Chapter 9 Close read 
Homework Tonight: Read Chapter 11 
Day 13 
Wednesday 
April 25 
Due Today: Chapter 11 Reading 
Activities: Chapter 11 One-Question Quizzer 
We will go over the final essay again and work on how to introduce a 
topic for an informative essay, organize their ideas using an outline, and 
use precise language 
Assessments: Chapter 11 One-Question Quizzer 
Homework Tonight: None  
Day 14/15 
Thursday/Friday 
April 26/27 
Due Today: None 
Activities: Read Chapters 10-14 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
Assessments: Reading Response Journal 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 4: Day 16 
Monday 
April 30 
Due Today: Reading of Chapters 10-14 
Activities: Class fishbowl discussion of Chapters 10-14 
Assessments: Teacher Observation of discussion 
Homework Tonight: Read Chapter 15 
Day 17 
Tuesday 
May 1 
Due Today: Chapter 15 Reading 
Activities: Chapter 15 One-Question Quizzer 
We will read through the poem “Learning to Read” by Francis Ellen 
Watkins Harper and students will answer the text-dependent questions on 
their own. (Appendix K) We will go over the answers once they have 
finished and then have a class discussion with questions that include: 
● Why didn’t the masters want the slaves to have knowledge? 
● What is the relationship between literacy (knowing how to read) 
and power? 
● What does this text teach us about prejudice and discrimination, 
education, and social mobility? 
● What is the significance of Calpurnia's literacy and how education 
and race affect the social structure of Maycomb? 
●  How does Calpurnia talk to and relate to other people at her 
church?  
● Compare and contrast this to the way she talks and relates to Jem 
and Scout. What are the similarities and the differences? 
Assessments: Chapter 15 One-Question Quizzer 
Text Dependent Questions 
Teacher observation of class discussion 
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Homework Tonight: Read Chapter 16 
Day 18 
Wednesday 
May 2 
Due Today: Chapter 16 Reading 
Activities: Chapter 16 One-Question Quizzer 
We will read through the poem “On Turning Ten” by Billy Collins and 
students will answer the text-dependent questions on their own. 
(Appendix L) We will go over the answers once they have finished and 
then have a class discussion with questions that include: 
● What does it mean to be ‘grown up’? 
● Do you think it is too early for the speaker to miss his youth? Why 
or why not? 
● Compare Jem's character, as a maturing boy, to that of the speaker 
in the poem. What does growing up mean to the two of them? 
How are the two impacted by their environments? 
Assessments: Chapter 16 One-Question Quizzer 
Text Dependent Questions 
Teacher observation of class discussion 
Homework Tonight: None 
Day 19/20 
Thursday/Friday 
May 3/4 
Due Today: None 
Activities: Read Chapters 15-20 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
Assessments: Reading Response Journal 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 5: Day 21 
Monday 
May 7 
Due Today: Reading of Chapters 15-20 
Activities: Class fishbowl discussion of Chapters 15-20 
Assessments: Teacher Observation of discussion 
Homework Tonight: Read Chapter 21 
Day 22 
Tuesday 
May 8 
Due Today: Chapter 21 Reading 
Activities: Chapter 21 One-Question Quizzer 
Students will meet with their table groups to discuss the feedback received 
on their last close reads about their theme development.  
After they meet and discuss, students will complete another close read of a 
passage from Chapter 15 
Assessments: Chapter 21 One-Question Quizzer 
Chapter 15 Close read 
Homework Tonight: Read Chapter 22 
Day 23 
Wednesday 
May 9 
Due Today: Chapter 22 Reading 
Activities: Chapter 22 One-Question Quizzer 
We will revisit the final essay and work on transitions and the conclusion 
for the essay.  
Assessments: Chapter 22 One-Question Quizzer 
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Homework Tonight: None 
Day 24/25 
Thursday/Friday 
May 10/11 
Due Today: None 
Activities: Read Chapters 21-25 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
Assessments: Reading Response Journal 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 6: Day 26 
Monday 
May 14 
Due Today: Reading of Chapters 21-25 
Activities: Class fishbowl discussion of Chapters 21-25 
Assessments: Teacher Observation of discussion 
Homework Tonight: Read Chapter 26 
Day 27 
Tuesday 
May 15 
Due Today: Chapter 26 Reading 
Activities: Chapter 26 One-Question Quizzer 
Students will meet with their table groups to discuss the feedback received 
on their last close reads about their theme development.  
After they meet and discuss, students will complete another close read of a 
passage from Chapter 23 
Assessments: Chapter 26 One-Question Quizzer 
Close read of Chapter 23 
Homework Tonight: Read Chapter 27 
Day 28 
Wednesday 
May 16 
Due Today: Chapter 27 Reading 
Activities: Chapter 27 One-Question Quizzer 
We will read through the article “The Scottsboro Boys” by Jessica 
McBirney and students will answer the text-dependent questions on their 
own. (Appendix M) We will go over the answers once they have finished 
and then have a class discussion with questions that include: 
● In your opinion, how are African Americans treated by the 
criminal justice system today? How have things improved and 
what do you think requires further attention? 
● In the context of the passage, what are the effects of prejudice? 
How did prejudice drive the opinions and actions of those 
surrounding the Scottsboro Boys from the moment they boarded 
the train until their final pardons? 
● Discuss the similarities and differences between the Scottsboro 
Trial and Tom Robinson’s trial.  
Assessments: Chapter 27 One-Question Quizzer 
Text Dependent Questions 
Teacher observation of class discussion 
Homework Tonight: None 
Day 29/30 Due Today: None 
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Thursday/Friday 
May 17/18 
Activities: Read Chapters 25-31 for Monday 
Complete Reading Response Blog Post (Modified from lesson from 50 
Common Core Reading Response Activities by Marilyn Pryle) 
Assessments: Reading Response Journal 
Grammar Board Game 
Homework Tonight: Above is due Monday 
Week 7: Day 31 
Monday 
May 21 
Due Today: Reading of Chapters 25-31 
Activities: Class fishbowl discussion of Chapters 25-31 
Assessments: Teacher Observation of discussion 
Homework Tonight: None 
Day 32 
Tuesday 
May 22 
Due Today: None 
Activities: We will read through the speech “President Obama’s remarks 
on Trayvon Martin ruling” by Barack Obama and students will answer the 
text-dependent questions on their own. (Appendix N) We will go over the 
answers once they have finished and then have a class discussion with 
questions that include: 
● Have you seen discrimination around you or experienced it 
personally? How did you handle it? 
● In the context of this speech, what are the effects of prejudice? 
● Do you agree with President Obama? Is the world slowly 
becoming a better place? What role will you play in making the 
world a better place? 
● How can the modern story shed light on America's history of race 
relations? 
Assessments: Text Dependent Questions 
Teacher observation of class discussion 
Homework Tonight: None 
Day 33 
Wednesday 
May 23 
No School 
Day 34/35 
Thursday/Friday 
May 24/25 
Due Today: None 
Activities: Students will post the rough draft of their essay to their blog 
Assessments: Formative assessment of rough draft 
Homework Tonight: Above is due Monday 
Week 8: Day 36 
Monday 
May 28 
No School 
Day 37 
Tuesday 
May 29 
Due Today: 
Activities: We will read through the poem “An Obstacle” by Charlotte 
Perkins Gilman and students will answer the text-dependent questions on 
their own. (Appendix O) We will go over the answers once they have 
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finished and then have a class discussion with questions that include: 
● Consider the context of this work. What does this poem teach us 
about women and men in the late nineteenth century? 
● What does the author imply about the nature of prejudice in this 
poem? How does the author suggest one should react to prejudice? 
● In the context of this poem, how does a person overcome 
adversity? 
● Discuss how Scout is learning to overcome or dismiss prejudices 
regarding society's expectations for her as a woman.  
● Discuss what lessons can be taken from Gilman’s poem and 
applied to the prejudice that takes place throughout the novel. 
Assessments: Text Dependent Questions 
Teacher observation of class discussion 
Homework Tonight: None 
Day 38 
Wednesday 
May 30 
Due Today: 
Activities: Students will be assigned 2 partners and will need to go to 
each other’s blog. There they will read through the rough draft that was 
posted last week. They will then post their comments about the paper on 
the blog using the prompts provided. (Appendix P) 
Assessments:  
Homework Tonight: None 
Day 39/40 
Thursday/Friday 
May 31/June 1 
Due Today: None 
Activities: Students will finish and submit their final paper using the edits 
suggested by their peers. 
Students will also complete a self-assessment of their own writing, to be 
completed on their blog, using the prompts provided (Appendix Q) 
Assessments: Summative Assessment of final essay (Rubric Appendix F) 
Homework Tonight: The above due Monday 
 
PASCAL Unit Overview 
     Stage 1 - Identifying Desired Results 
Established Goals:  
8.4.2.2 Determine a theme or central idea of a text, including those by and about Minnesota 
American Indians, and analyze its development over the course of the text, including its 
relationship to the characters, setting, and plot; provide an objective summary of the text” 
(Minnesota Department of Education, 2010, p. 50)  
 
8.7.2.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content.  
a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
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information into broader categories, include formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful on aiding comprehension. 
b. Develop the topic with relevant, well chosen facts, definitions, concrete details, quotations, 
or other information and examples.  
c. Use appropriate and varied transitions to create cohesion and clarify the relationships among 
ideas and concepts.  
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style.  
f. Provide a concluding statement or section that follows from and supports the information or 
explanation presented. (Minnesota Department of Education, 2010, p. 59-60) 
 
8.11.2.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  
a. Use punctuation (comma, ellipsis, dash) to indicate a pause or break.  
b. Use an ellipsis to indicate an omission. (Minnesota Department of Education, 2010, p. 73) 
 
 
Enduring Understandings:  
Students will understand that… 
● Classic novels are classics because their themes are still relevant to today’s society 
● Everyone has both good and evil inside of them  
● The people we surround ourselves with and the places we choose to frequent affect our 
beliefs and values 
 
Essential Questions:  
● What is a theme and how to we find the theme in literature? 
● Why should we read classic novels? 
● Why are English conventions important in our writing? 
● How are people affected by their relationships with others? 
● How do the places we live and the people we surround ourselves with affect our beliefs 
and values? 
● How can prejudice lead to injustice? 
● How can people be blind to their own prejudice and bias? 
● How can good and evil exist in the same person?  
 
Knowledge and Skills:  
Students will know… 
● The plot and characters in To Kill a 
Mockingbird 
● What a Theme is 
● What Prejudice and Bias are  
Students will be able to… 
● Identify a theme in a novel 
● Apply the writing process to produce a 
draft of an informative essay 
● Correctly use commas, dashes, and 
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ellipses  
● Assess their own prejudice and bias as 
well as the prejudice and bias in our 
modern world 
 
     Stage 2 - Determine Acceptable Evidence 
Formative Assessments 
Self Assessment A process in which students collect information about their own learning, 
analyze what it reveals about their progress toward the intended learning 
goals and plan the next steps in their learning.  
Close Reads Students will read and annotate a section of the novel and attempt to 
identify the theme that is apparent in that section of the novel  
KWL Students respond as whole group, small group, or individually to a topic as 
to “What they already Know, what they want to learn, what they have 
learned”. PLUS (+) asks students to organize their new learning using a 
concept map or graphic organizer that reflects the key information. Then, 
each student writes a summary paragraph about what they have learned.  
 
Summative Assessments 
Grammar Quizzes Students will practice and review grammar 
topics and take quizzes to assess learning  
Chapter Comprehension Quizzes Quizzes assess students for factual 
information, concepts and discrete skill. There 
is usually a single best answer.  
Reading Response Journal Blog Posts Students will identify sections of the novel 
that jump out at them as they read and 
respond to the novel. (Appendix E) 
Theme Analysis Essay Students will write a formal informative essay 
responding to the questions “Why is To Kill a 
Mockingbird still important to read today, 57 
years after it was written? What can we still 
learn from this book?” (Appendix F) 
 
     Stage 3 - Learning Experiences and Instruction 
Unit at a Glance 
Week 1 
April 9 - 13 
Reading: None this week 
Activities:  
● Where do I send your book? Assignment 
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● A Day in the Life of the Working Poor activity and Reflection 
● Setting Videos and Response Sheet:  
○ Harper Lee: https://www.biography.com/people/harper-lee-
9377021 
○ Great Depression: http://www.history.com/topics/great-
depression 
○ Great Depression Rap: 
https://www.youtube.com/watch?v=fFu7us6bNSQ 
○ Jim Crow Laws: https://www.facinghistory.org/resource-
library/video/understanding-jim-crow-setting-setting 
● Commas in a Series, Dates, and Places Video and Quiz 
● Commas with Direct Addresses, Introductory Words, Interjections, 
and Interrupters Video and Quiz 
 
Week 2 
April 16 - 20 
Reading: Chapters 1-4  
Activities: 
● Reading Response Blog Post 
● The Sneetches video and response sheet 
https://www.youtube.com/watch?v=PdLPe7XjdKc 
● How to Identify Theme video and practice with children's book 
● Commas with Coordinate Adjectives Video and Quiz 
● Commas with Compound and Complex Sentences Video and Quiz 
Week 3 
April 23 - 27 
Reading: Chapters 5-9  
Activities: 
● Reading Response Blog Post 
● Chapters 1-4 Discussion Forum 
● How to Annotate a text video and Chapter 9 close read 
https://drive.google.com/file/d/0B1hS7-
eo1oT1NkdqWDlhOWtXYkU/view?usp=sharing 
● Informative Writing Overview (how to introduce a topic, organize 
their ideas using an outline, and use precise language) 
● Commas with nonrestrictive elements video and quiz 
Week 4 
April 30 - May 4 
Reading: Chapters 10-14 
Activities: 
● Reading Response Blog Post 
● Chapters 5-9 Discussion Forum 
● “Learning to Read” by Francis Ellen Watkins Harper Questions 
and Discussion Forum 
● “On Turning Ten” by Billy Collins Questions and Discussion 
Forum 
● Use hyphens in compound adjectives video and quiz 
Week 5 Reading: Chapters 15-20  
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May 7 - 11 Activities: 
● Reading Response Blog Post 
● Chapters 10-14 Discussion Forum 
● Chapter 15 Close Read 
● Informative Essay (transitions, conclusion) 
● Formatting quotations and dialogue video and quiz 
Week 6 
May 14 - 18 
Reading: Chapters 21-25  
Activities: 
● Reading Response Blog Post 
● Chapters 15-20 Discussion Forum 
● Chapter 23 Close Read 
● “The Scottsboro Boys” by Jessica McBirney Questions and 
Discussion Forum 
● Dashes video and quiz 
Week 7 
May 21 - 25 
Reading: Chapters 25-31 
Activities: 
● Reading Response Blog Post 
● Chapters 21-25 Discussion Forum 
● “President Obama’s remarks on Trayvon Martin ruling” by Barack 
Obama Questions and Discussion Forum 
● Post Rough Draft of Essay to Blog 
● Ellipses video and quiz 
Week 8 
May 28 - June 1 
Reading: None 
Activities: 
● Reading Response Blog Post 
● Chapters 25-31 Discussion Forum 
● “An Obstacle” by Charlotte Perkins Gilman Questions and 
Discussion Forum 
● Peer Review of Rough Drafts (Appendix P) 
● Finish and Submit Final Essay 
● Self Assessment of Final Draft (Appendix Q) 
 
Summary 
     The preceding chapter included the curriculum I developed for both the eighth grade Fusion 
and PASCAL programs at Cyber Village Academy. This curriculum was developed using the 
Understanding by Design framework and was informed by the research I have done about online 
learning techniques in the literature review. Both the Fusion and PASCAL curriculum include 
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the same desired outcomes, similar assessments, but very different methods of instruction. 
Because the PASCAL program is primarily online, the instruction consists of many more of the 
online learning techniques included in the literature review whereas the Fusion curriculum is 
mostly in-class instruction and includes face-to-face methods of teaching and many more in-
person discussions.  
     There are many positive aspects to both curricula. They are both a vast improvement over the 
curriculum that was used my first year of teaching To Kill a Mockingbird but there are still areas 
that can be improved upon. The next chapter explores the positives and negatives of the curricula 
as well as its implications and limitations.   
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CHAPTER FIVE 
Conclusion 
Overview 
     Each year a new group of students come into my classroom. I know that these students have 
chosen to come to our unique school and are each searching for a place to fit in at CVA. During 
my short forty-five minutes with them each day, I hope to instill in them a love of literature and 
an appreciation and understanding of the English language but also a curiosity about the broader 
world around them. I cannot do any of these things if my curriculum is neither effective nor 
engaging. I am doing them a disservice if I do not actively seek out the best technologies and 
techniques available to utilize in my classroom. There may be aspects of the curriculum 
developed in this capstone that do not work for all settings, and there is plenty more research to 
be done, but I am excited at the prospect of growing my teaching repertoire and bringing these 
concepts back to my classroom.  
Limitations 
     This unit and curriculum were created with a specific context in mind and are set up to 
facilitate the specific needs of the students at CVA. As we are such a unique program, I foresee it 
being difficult for another teacher to come in and take the Fusion curriculum and replicate it in 
their own classroom. The research and curriculum do, however, provide educators with an 
example and framework from which to build their own curriculum incorporating online learning 
strategies. Also, the PASCAL curriculum could easily be implemented in other fully online 
programs, and for multiple grade levels. As with any curriculum, the outcomes and learning 
experiences need to be tailored to the specific needs of the class, so the teacher would need to 
tweak the curriculum. Also, this is just a small piece of the curriculum that would need to be 
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implemented to provide students with the most effective and engaging online learning experience 
for a full year, rather than just a single unit. Using the Understanding by Design framework and 
incorporating the online learning techniques laid out in this capstone takes quite a lot of time. For 
me, teaching four different grade levels, it will take many years to get all the units to this level of 
engagement and effective learning. 
     In the implementation of this, or any online curriculum, teachers need to be aware that 
“integrating technology into the K–12 setting is inherently problematic because there are many 
variables with which to contend” (Smith, 2013, p. 18). Educators need to be aware of their 
students and their accessibility to the technology needed. Many students may not have personal 
devices that they can bring to class, or may need to come to the school to utilize their computers 
or internet access. Also, educators need to be prepared for glitches and issues that may arise and 
have a backup plan. With the videos I create, I upload them to YouTube as that is the most 
accessible platform, but I also upload them to Google to be accessed through a link in case 
YouTube is blocked by the school or library through which they are accessing the class.  
Implications and Recommendations 
     While creating this curriculum, I realized that this method of curriculum design can benefit 
many educators all over the country. So many schools are trying to incorporate technology into 
their classroom and by utilizing the method of curriculum design and research that I did, they 
will be able to identify and utilize the most beneficial techniques available.  
     Technology is ever changing and so too must be the way in which we utilize technology in 
our classrooms. Even as I write this capstone, some of the techniques I’ve utilized are being 
replaced by better technologies and techniques, so continued research in this area is a must for all 
educators looking to implement the best technology usage in their classrooms.  
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     The real test of any good curriculum is in its implementation. I plan on using this specific unit 
during quarter four of the 2017-18 school year. From there, I may need to make adjustments for 
the needs of the specific class as well as the time needed for different activities. After 
implementation, I will be able to reflect further and revise the unit itself and also my method for 
creating curriculum to be utilized for other classes and units.  
Final Reflections 
     In the past, for the Fusion students, I have used Thursday and Friday (the online learning 
days) as a time for students to read the weekly assigned chapters and complete comprehension 
questions. In a regular five-day-a-week school, the reading happens as homework, so I was using 
the online learning days as homework days. I needed to shift my mindset to see that we are a 
five-day-a-week school, two of those days just happen to be online and away from the 
classroom. Using the online learning techniques I have researched has allowed me to see these 
online learning days as more time for instruction and engagement with my students. Even as I 
wrote the curriculum it was difficult to not just assign the reading on the online days, but rather 
to space it out throughout the unit. I had to get out of my own comfort zone in the assigning of 
the work and also in its creation. Seeing myself on video and hearing my own voice is quite 
uncomfortable for me, so I had to learn to relax and enjoy the creation of the online lectures and 
demonstrations.  
     From here, I am excited to create more units utilizing this method for online instruction. I 
know that it will mean a lot of hard work on my end over the summers, but the result is a 
curriculum that is exciting for both the students and I that also effectively teaches the language 
arts standards. Throughout the creation of this curriculum and the research that I have done, I 
have grown as an online educator. When I started teaching, I did not have a great understanding 
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of online learning techniques or instructional strategies in a face-to-face classroom. I had just 
gotten my teaching license and was in charge of my own classroom for the first time. While I 
was creating this capstone, I was also teaching full time. Throughout teaching and researching I 
have gained not only knowledge in my subject area and teaching in general, but I have gained 
confidence and real-life experience with the techniques I was researching. I have been able to see 
first-hand the success and failure of these techniques and also the preparation necessary for 
implementing them in my own classroom. There have been many successful lessons, but also a 
few that have flopped due to a lack of preparation and understanding. With the knowledge and 
skills I have gained through this capstone I embark on the next year of teaching confident and 
feeling adequately prepared to provide an engaging and beneficial learning experience to all of 
my “quirky” students.  
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Appendix A 
6-Page Understanding by Design Template 
  
 
56 
 
 
 
57 
 
 
 
58 
 
 
 
59 
 
 
 
60 
 
 
 
61 
 
  
 
62 
 
Appendix B 
Performance Task Ideas Based on the Six Facets of Understanding 
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Appendix C 
Constructing a Performance Task Scenario Using GRASPS 
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Appendix D 
Grammar Game Board 
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Appendix E 
Reading Response Blog Journal Posts and Rubric 
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Reading Response Blog Posts 
 
As you read the novel, keep track of lines, sentences, paragraphs, or sections that jump 
out at you. Write yourself a brief note so you can remember what you were thinking. (If 
nothing jumps out at you by the time you have finished reading the assigned chapters, 
go back and find something to respond to.) 
 
When you have finished reading the assigned chapters, you will type up a reading 
response in your class blog. Your reading response must be about the assigned 
reading. If you are struggling with what to say, try one of the options below:  
 
1. Give an Opinion: Tell what you think or feel about a certain part, and why. Be 
specific.  
2. Ask a Question: This can be a basic question about something you don’t 
understand in the text, or a larger question that the text made you consider.  
3. Make a Connection: As you read, a certain point in the text may remind you of 
another story, poem, movie, song, or something from real life. How are the two 
alike? 
4. Significant Passage: You realize a certain passage in the text is important. Why 
do you think it’s important? What does it mean? What does it tell you about the 
entire book or story? 
5. Language Recognition: You notice some sensory details or figurative language 
such as a simile, onomatopoeia, or personification, and so on. What is the 
language and how does it affect the piece? 
6. Find Foreshadowing: You read something that seems like a hint of what will 
come later. Explain why you think this and make a prediction.  
7. Theme Recognition: You find a sentence or two that might be the theme (the 
“So what?”) of the piece. Explain it in your own words.  
8. Spot the setting: You notice a part that refers to the place or time of the story. 
Why is it important? 
9. Character Description: You notice a detail about a character (what he or she 
looks like, thinks, says, or does). Why is it important? What does it reveal about 
the character? 
10. Mark the motivation: You realize a character’s motive(s) (what a character 
wants). Explain the motive(s) and its effect on the story or other characters.  
11. Detect the Conflict: You realize one of the conflicts or problems in the story. 
Explain it, and explain how you recognized it.  
12. Find the Climax: You read a part that you realize is the biggest event (or most 
important moment) in the story. Explain why it is so important.  
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13. Interesting Intro: You think the author’s introduction is interesting, clever, or 
engaging. Tell what technique the author used and why you think it is effective.  
14. Clever Conclusion: You think the author’s conclusion or clincher is really 
effective. Tell what technique the author used and why it works.  
 
*Your post should be at least a paragraph, but can be more. 
*Be sure to include multimedia such as photos, videos, audio, links, etc.  
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Reading Response Blog Post Rubric 
 
 1 2 3 4 
Ideas and 
Content 
The ideas 
expressed are 
not original, 
often 
confused, and 
are not 
connected to 
the subject 
matter.  
The ideas 
expressed are 
not necessarily 
original, and/or 
are not 
connected to 
the subject 
matter.  
The student 
expresses 
some original 
ideas. The 
majority of 
ideas are 
related to the 
subject matter.  
The student 
has many 
original ideas 
and the great 
majority are 
related to the 
subject matter.  
Writing Quality Posts are of 
poor quality. 
Writing is 
confusing and 
difficult to read 
due to errors 
in writing 
quality.  
Posts show 
below average 
quality, can be 
confusing at 
times, and 
makes some 
errors that 
interfere with 
understanding.  
Posts show 
average writing 
style. Few 
errors or errors 
that do not 
interfere with 
understanding 
are made.  
Posts show 
above average 
writing style. 
There is no 
confusion and 
very few errors 
are made.   
Community Student does 
not participate 
in the blogging 
community.  
Student rarely 
participates in 
the blogging 
community.  
Student 
participated 
moderately in 
the blogging 
community.  
Student 
actively 
participated in 
the blogging 
community.  
Use of 
Enhancements  
The student 
did nothing to 
enhance or 
personalize 
the blog post.  
There is very 
little evidence 
of multimedia 
enhancement 
and the post is 
primarily text 
based.  
The student 
enhanced their 
post to some 
extent using 
multimedia. 
Multimedia 
does not 
enhance 
understanding 
of what was 
written.  
The student 
greatly 
enhanced their 
post using 
multimedia that 
helped the 
reader to 
further 
understand 
what was 
written.  
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Appendix F 
Theme Analysis Essay Requirements and Rubric 
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Theme Analysis Essay Requirements 
 
Essential Question: Why is To Kill a Mockingbird still important to read today, 57 years 
after it was written? What can we still learn from this book? 
 
The theme of a work of literature is the comment the author makes about his 
subject matter, a revelation about the behavior of human beings or the conduct of 
society; an insight into the human condition. It is the insight we gain from thinking about 
what we have read. The theme of a literary work is its underlying central idea, or the 
generalization it communicates about life. At times, the author’s theme may not confirm 
or agree with your own beliefs, but even then, if it is skillfully written, the work will still 
have a theme that illuminates some aspects of true human experience.  
 Themes have the amazing ability to span time and place. Through this essay you 
will show how a theme from Harper Lee’s To Kill a Mockingbird is still relevant today. 
This may require you to do a bit of research to help support your theme.  
 
Step 1: Identify a theme in To Kill a Mockingbird that resonates with you. Something you 
are actually interested in.  
Step 2: Do some research. Find newspaper articles, magazine articles, websites, blogs, 
videos, podcasts, radio, etc. that show how this theme is still relevant today. This will be 
some of the evidence used in your paper.  
Step 3: Gather evidence from the novel that proves this theme actually is in the novel.  
Step 4: Write your essay  
 
Once you have selected a theme write it out in a VERY clear sentence like this:  
“The author wants us to learn that we should be thankful for what we have and 
not dwell on the things we don’t have.” 
This is called your Topic Sentence or Thesis Statement. In a theme essay, it’s also 
called the theme or author’s message.  
 
After deciding on a thesis, you need to form a rough outline using the provided example. 
You will need to provide at least two examples from the book to illustrate the 
theme (but you can always provide more than 2), which will be the components of your 
body paragraphs. You will also need to provide 2 examples (with quotation evidence) 
of how this theme is still relevant today.  
Be sure to correctly cite your quotes and sources. 
You may need quotes to support your analysis. Don’t rely on the quotes to explain 
themselves. You need to lead into the quote, and also comment on the quote after you 
quote it. You need to effectively show how the quote helps to prove your point.  
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Follow the outline below---But remember, this is not a 5 paragraph essay, you choose 
where the paragraph breaks are and when you want the body to end.  
 
● Introduction- 
● Hook 
● Title 
● Author 
● Short summary of the novel 
● Theme (Thesis Statement) 
 
● Body-Write these paragraphs to explain how the author expresses the theme in 
his book and how that theme is relevant today. To describe each example, you 
need to include the following information.  
o What happened? What did the character do, say, or think to show the 
theme? 
o How does this scenario prove the theme? 
o What has happened in current society that relates to this theme? What 
was the incident? 
o How does this prove the theme? 
 
● Conclusion 
o Restate your theme 
o What did you think of the theme? How has it affected you? 
o Give the paper a true sense of closure 
 
After you complete your final essay, you need to CAREFULLY proofread it, or have 
someone else proofread it. I want these to be typed, double-spaced, with your name, 
and a title. Once completed, share with me via Google Drive, on Moodle, by email, or 
turn it into me in hard copy. If you have any questions, please ask me.  
 
 
This Essay is due: __________________ 
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Theme Analysis Essay Rubric 
 
 Exceeds 
Expectations 
5 
Meets 
Expectations 
3 
Approaches 
Expectations 
1 
Needs Work 
 
0 
Introduction Topic is 
introduced 
clearly 
 
Introduction 
provides a clear 
preview of what 
is to follow in 
the rest of the 
essay 
Topic is 
somewhat 
introduced or is 
unclear 
 
Introductions 
somewhat 
previews or has 
an unclear 
preview of what 
is to follow in 
the essay 
Introduction 
does not 
introduce the 
topic 
 
Introductions 
lacks a preview 
of what is to 
follow in the 
essay 
Introduction is 
not present 
Evidence Topic is 
developed with 
relevant, well 
chosen 
examples and 
evidence 
 
Evidence may 
not be well 
chosen or 
relevant to the 
topic  
Evidence is 
present but is 
confusing and 
not relevant to 
the topic 
Evidence and 
examples are 
missing in the 
essay 
Quotations Quotations from 
both the text 
and examples 
are utilized 
throughout the 
essay and cited 
correctly 
 
Quotations are 
used but may 
not be cited 
correctly  
Quotations are 
not present 
throughout the 
essay and/or 
are not cited  
Quotations are 
not present in 
the essay 
Transitions Varied 
transitions are 
used 
appropriately to 
create cohesion 
throughout the 
essay  
Transitions are 
used but seem 
repetitive or do 
not help to 
create a 
cohesive essay 
Transitions are 
not used 
throughout the 
essay so 
creates a sense 
of a disjointed 
essay 
Transitions are 
not used at all 
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Precise 
Language 
Uses precise 
language to 
help explain the 
topic 
 
Any domain 
specific 
vocabulary is 
explained/define
d within the 
essay 
Precise 
language is 
used in some 
areas of the 
essay 
 
Most vocabulary 
is 
explained/define
d  
Precise 
language is 
used sparingly 
throughout the 
essay 
 
Vocabulary is 
explained/define
d in some 
places but not 
others 
Language is too 
broad and 
vague to explain 
the topic 
 
Vocabulary is 
not 
explained/define
d in the essay 
Style Essay utilizes 
and maintains a 
formal style 
 
Does not use “I” 
or “me” 
pronouns in the 
essay 
Essay mostly 
has a formal 
style 
 
“I” or “me” is 
used once or 
twice in the 
essay 
Essay has a 
somewhat 
formal style 
 
“I” or “me” is 
used in many 
places 
throughout the 
essay 
Essay has a 
very informal 
style 
 
“I” and “me” are 
used throughout 
the essay 
Conclusion The conclusion 
supports the 
information 
presented in the 
essay without 
presenting 
anything new 
 
The conclusion 
provides a 
complete sense 
of closure to the 
essay 
The conclusion 
supports the 
information 
presented but 
includes some 
new information 
 
The conclusion 
provides some 
sense of closure 
to the essay  
The conclusion 
strays from the 
topic of the 
essay and/or 
presents quite a 
bit new 
information 
 
There is no 
sense of closure 
in the 
conclusion 
The conclusion 
is not present in 
the essay 
Conventions All errors have 
been located 
and eliminated. 
Almost all errors 
have been 
located and 
eliminated; 
remaining ones 
don’t interfere 
with meaning. 
Proofreading/ed
iting still needs 
work; at times 
errors interfere 
with meaning. 
Targeted errors 
are so frequent 
that they 
interfere with 
meaning. 
 
Insufficient 
writing to 
determine 
competence. 
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Appendix G 
Setting Videos Response Sheet 
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Setting Videos Response Sheet 
 
Background Knowledge Before the videos, write anything you already know about 
each topic 
1. Harper Lee _______________________________________________________ 
 ________________________________________________________________ 
2. The Great Depression ______________________________________________ 
 ________________________________________________________________ 
3. Jim Crow Laws ____________________________________________________ 
 ________________________________________________________________ 
 
During the Videos Record key points, details, and new information you learned from 
each video 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
After Viewing List any questions you still have (must write at least 1 question) 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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Appendix H 
Fishbowl Discussion Guidelines 
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Fishbowl Discussion Guidelines 
 
1. 5 seats are placed in a circle in the center of the room 
2. All other seats are moved to the sides of the room 
3. The 5 students in the center of the circle are the only ones allowed to speak in 
the room. There are no side conversations outside of the circle. The teacher 
randomly chooses the first students in the circle.  
4. The students engage in discussion on a topic or questions presented by the 
teacher.  
5. All students must use common courtesy. No yelling, no interrupting, no name 
calling, etc.) 
6. Once a student in the circle has spoken, a student from outside the circle may 
come and tap that student. The student in the circle must give up their seat to the 
student who tapped them and return to the outside observation circle.  
7. Students can return to the circle at any time but cannot tap someone until they 
have spoken in the circle.  
 
 3 2 1 0 
States and 
uses 
foundational 
knowledge 
Accurately 
expresses 
completely 
relevant 
foundational 
knowledge 
pertaining to the 
issues raised 
during the 
discussion 
Accurately 
expresses 
mostly relevant 
foundational 
knowledge 
pertaining to 
issues raised 
during the 
discussion 
Accurately 
expresses 
somewhat 
relevant 
foundational 
knowledge 
pertaining to an 
issue raised by 
someone else 
Does not 
express any 
relevant 
foundational 
knowledge 
Elaborates 
statements with 
explanation, 
reason or 
evidence 
Discusses an 
issue with more 
than one 
elaborated 
statement 
Discusses an 
issue with one 
elaborated 
statement 
Elaborates a 
statement raised 
by someone else 
with an 
explanation, 
reason, or 
evidence 
Does not 
elaborate any 
issues 
Invites 
contributions 
from, and 
acknowledges 
Engages others 
in the discussion 
by inviting their 
contributions 
Invites 
comments from 
others but does 
not acknowledge 
Does not invite 
comments from 
others, but 
allows others to 
Does not invite 
comments from 
others nor 
acknowledge 
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statements of, 
others 
and 
acknowledging 
their 
contributions 
their statements speak. Does not 
acknowledge 
contributions 
from others.  
their 
contributions.  
Challenges the 
accuracy, logic, 
relevance, or 
clarity of 
statements 
Constructively 
challenges the 
accuracy, clarity, 
relevance, or 
logic of 
statements 
made 
Responds in a 
civil manner to a 
statement made 
by someone else 
by challenging 
its accuracy, 
clarity, 
relevance, or 
logic. 
Responds in a 
civil manner but 
does not 
challenge the 
accuracy, clarity, 
relevance, or 
logic of 
statements 
Does not 
respond in a civil 
manner in all 
conversations. 
Does not 
challenge the 
accuracy, clarity, 
relevance, or 
logic of 
statements.  
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Appendix I 
One Questions Quizzers 
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One Question Quizzers 
Chapter 5: At the end of the chapter, what future career do we discover Jem had been 
considering? 
Chapter 6:  What lie does Dill tell the adults to explain Jem’s missing pants?  
Chapter 10: When he was a boy, what was Atticus’ nickname?  
Chapter 11: What color are Miss Dubose’s beloved camellia flowers? 
Chapter 15: After supper, what is Atticus carrying that catches the attention of Jem and 
Scout? 
Chapter 16: Judge Taylor doesn’t smoke. Instead, what unusual habit does he enjoy? 
Chapter 21: Why does Atticus allow Jem and Scout (and Dill) to return to court after 
dinner?  
Chapter 22: Tom Robinson’s supporters leave piles of food for Atticus and his family. 
Where does Calpurnia find all of the food? 
Chapter 26: Why is Jem so late coming home from school these days? 
Chapter 27:  Describe the trick that Maycomb’s kids played on Miss Tutti and Miss 
Frutti.  
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Appendix J 
The Sneetches Response Sheet 
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The Sneetches by Dr. Seuss 
 
Before Viewing 
How would you define the following words? Create a definition using your own words. 
 
Discrimination  Stereotyping    Prejudice 
 
 
 
 
 
After Viewing 
1. What scenes caught your attention? Why? 
 
 
 
 
2. What do the stars symbolize? 
 
 
 
 
3. What factors determine whether you have “stars” in the real world? 
 
 
 
 
4. Who has and who doesn’t have stars in the real world? Think about the world 
and our school. Who is bullied or looked down upon?  
 
 
 
 
5. What are some life lessons that can be learned from watching The Sneetches? 
 
 
 
 
6. Peace and harmony are only reached after none of the Sneetches remember 
who is who. Some think this message could be interpreted to suggest that people 
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should disregard their cultural history, and that this is the only way to achieve 
peaceful coexistence. Do you believe this to be true? Will tolerance be reached 
only when no one knows the difference between races, ethnicities, genders, 
religions, etc? 
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Appendix K 
“Learning to Read” Poem and Questions 
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Appendix L 
“On Turning Ten” Poem and Questions 
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Appendix M 
“The Scottsboro Boys” Article and Questions 
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101 
 
 
102 
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Appendix N 
“President Obama’s Remarks on Trayvon Martin Ruling” Speech and Questions 
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108 
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Appendix O 
“An Obstacle” Poem and Questions 
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Appendix P 
Peer Revision Blog Post 
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Peer Revision Blog Post 
 
First, post your essay as a blog post on your blog.  
Next, you will read the essays that your group members have posted in their blogs. As a 
comment, post responses to the following prompts.  
 
*Remember, you are trying to help your group members improve their writing, so be 
constructive in your criticism. Rude or cruel comments will not be tolerated.* 
 
1. Identify 3 things you enjoyed about their essay 
2. Identify 3 things that could use improvement 
3. Are they following correct grammar, spelling, and punctuation rules? Are all 
things capitalized that should be? Are they using commas, dashes, and ellipses 
correctly? (Think about all that we have learned through our Grammar Games. 
Are they using these correctly?) 
4. Finally, look through the rubric for the essay (linked here) and give them a score 
in each category. Also include an explanation for why you gave them each score 
and how they could improve to reach a better score in each category.  
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Appendix Q 
Self Assessment Blog Post  
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Self Assessment Blog Post 
You will be creating a blog post that assesses your own work on this essay using the 
prompts below. Think critically about the work you have put into the essay and how you 
have learned about informative writing throughout this unit.  
 
1. As you reread the essay you wrote for this class, what strikes you as the 
strengths of your writing?  
2. What would you do to improve it if you had more time? 
3. When you look back at the essay process, what was the part you enjoyed 
working on? 
4. What was the most difficult part of this essay? 
5. What is one thing you have learned from this essay? 
6. What do you want your reader to learn from this essay? 
7. What is one goal you have for your writing in the future? 
8. Finally, look through the rubric for the essay (linked here) and give yourself a 
score in each category. Also include an explanation for why you gave each score 
and how you could improve to reach a better score in each category.  
You can include any other information you think of as you reflect on this essay and the 
writing process as a whole.   
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